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Instructor: Kris-Stella Trump 
kstrump@fas.harvard.edu  

617-495-9396 
 

Syllabus: The Individual and Society (Gov 94is)  
Fall 2014 

 
Time: Mon 2-4pm 
Place: CGIS K107 
Office hours: Mondays 4-6pm, CGIS S316 
 
Introduction  
 
`No man is an island', John Donne wrote in 1624. How do the modern social sciences illuminate this 
timeless insight? How do human beings, living in technologically advanced large-scale societies, affect 
each other’s beliefs, actions, perceptions and preferences? How much can we really rely on our own 
intuitions, judgments, and even (self-perceived) rational conclusions to be objective and/or neutral? In 
this course, we will cover modern classics of the social sciences to answer questions like these and 
many more, all aimed at improving our understanding of the complex interplay between societies and 
their individual members. 
 
We will take as our starting point an abstraction: the assumption of human rationality. From here, we 
will explore the intuitive as well as counter-intuitive ways in which human beings deviate from various 
definitions of rationality, paying particular attention to how human cognition interacts with our social 
environment to produce our behaviors and beliefs. Readings will be drawn from across the social 
sciences, including classical political writings, modern political science, social psychology, and 
sociology. We will acquire tools for understanding how our environment, in conjunction with our 
evolved nature, directs and shapes us as individuals. Ultimately, these tools will help us better 
understand society at large. The course is designed for undergraduates of any major, and a social 
science background is advantageous but not necessary.  
 
Overview of the course 
 
The course consists of two parts: the first part focuses on the individual, while the second part brings in 
society. The first part of the course begins with an introduction the concept of rationality, with a brief 
history of the concept, its continued use in modern social science and its importance for developing 
testable predictions regarding human behavior. The weekly themes are then introduced to explore the 
various ways in which real human behavior diverges from the ideal of the rational man. New ideas will 
be introduced as a way to build on and extend, rather than to dismiss, the idea of rational man. The 
themes will cover: bounded rationality, conscious thought, morality and emotions, and the importance 
of groups. 
 
In the second half of the course, we will bring the understanding of individuals acquired in the first half 
of the course into the social setting. We will discuss how human beings react to social pressures, 
conventions and expectations. The weekly discussion topics are selected for their substantive 
importance and contemporary relevance, and in the last two weeks of the course, the students will 
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choose the discussion topics from a selection. The discussions will cover: questions of social class, 
poverty and hierarchies, university life and career selection, political participation, gender, race, and 
the origins of evil. 
 
Assignments 
 
Completing the weekly readings is essential for benefiting from class discussions and seminars, and 
class participation is expected to show clear signs of preparedness and having read the assigned 
materials. Constructive and informed engagement in weekly seminars is graded on a weekly basis and 
forms 20% of the final grade. A grading rubric for participation is included in this syllabus. 
 
At the end of the first half of the course, a short (4-6 pages) reflection paper is due on October 10th.  
The short papers will contrast the different theoretical approaches to human beings that we cover in the 
first half of the course. Paper topics will be circulated in advance by the instructor, but students are also 
free to propose their own paper topics. Any student-initiated topics need to be cleared with the 
instructor prior to starting work on the assignment. The short paper forms 20% of the final grade.  
 
Leading a discussion / preparing discussion questions. In the second half of the course, each student 
is expected to lead classroom discussion once, either alone or (depending on enrolment and interest) 
jointly with other students. Leading discussion entails: meeting with the instructor a week in advance to 
talk about the topics to be covered, reading the materials more closely than usual, composing 
discussion questions and circulating these to the class, and leading discussion. Use of classroom 
activities is also allowed. This assignment forms 10% of the final grade. 
 
A long paper outline is due on November 24th. The outline should be 2-3 pages long and outline the 
topic, thesis, and argument of the long paper. The students will receive feedback on this assignment 
with the aim of improving their final paper. This assignment is primarily a tool for feedback and for 
making sure that long papers are not written at the last minute. The assignment forms 10% of the final 
grade. 
 
A long paper (20-30 pages) is due on December 10th. This paper should address the implications of 
the course for a particular policy, an aspect of politics, or a specific organization. The students are 
encouraged to select one of the weekly topics covered in the second half of the course as their general 
topic, and to deepen their knowledge of that topic. Alternatively, they can choose their own substantive 
topic (which needs to be cleared with the instructor in advance). In either case, further reading (beyond 
class assignments) on the topic of choice is strongly recommended. The students’ own substantive 
interests are expected to significantly contribute to the final research question and topic they write on.  
 
Examples of long paper topics include but are not limited to:  

- How do we explain the low numbers of Congresswomen  / female CEO’s in large companies, 
and what if anything can be done to remedy this gender imbalance?  

- Do ethnicity- and race-based student organizations help to remedy the state of race relations on 
Harvard’s campus or do they reinforce racial divisions? 

- In today’s society, what does it mean for a policy to be color-blind? For example, in what sense 
are voter-ID laws race neutral, and in what ways are they not? What is your recommendation 
for future policy-makers who need to decide whether or not to explicitly take race into account? 
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The paper will form 40% of the final grade. 
 
Books available at the COOP and on reserve in Lamont Library:  
 
Gaventa, John. Power and Powerlessness: Quiescence and Rebellion in an Appalachian Valley. 

Urbana, University of Illinois Press, 1980.  
 
Mendelberg, Tali. The Race Card. Princeton: Princeton University Press, 2001.  
 
All other readings will be made available through the course website.  
 
 
Collaboration policy  
 
The written assignments are individual, and their content should not be collaborated on. However, you 
are welcome to brainstorm and refine topic ideas with your fellow students, and to ask around for 
interesting sources that may be relevant to your topic. Remember that topic ideas for both the short and 
long paper need to be cleared with the instructor in advance (before you start working on them). I 
reserve the right to not allow two students to work on identical or near-identical topics.  
 
Discussion leading is an inherently collaborative process. If you are assigned co-leaders, please work 
together to develop discussion questions. You are also welcome to work together with other students 
on this assignment, though execution (i.e. actually leading the discussion) will be restricted to those 
who are assigned the week in question.  
 
Late policy (written assignments) 
 
Written assignments are due by midnight on the day stated in this syllabus (delivered over e-mail or to 
a course dropbox). Exceptions will only be made for medical and/or family emergencies of the kind 
that I hope none of you will have and that result in a note from your doctor or Residential Dean. All 
other late assignments are penalized one third of a grade (e.g. a B+ is docked to a B etc) for every 24 
hours they are late. 
 
Absence policy 
 
Unexplained absences receive a ‘0’ under the participation rubric (see below). All absences that are not 
covered by the two provisions listed here count as unexplained absences. 
 
If you have a medical and/or family emergency that results in a note from your doctor or Residential 
Dean, the relevant week can be exempted from counting toward the overall participation grade.  
 
If you have another type of conflict, and you let me know at the latest by the Wednesday preceding the 
class, you can write a brief response paper to substitute for the participation grade. The response paper 
will exempt the relevant week from counting toward your participation grade (note that this means 
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other weeks will be weighted more heavily in the final assessment). You cannot make use of this 
option more than twice per term. 
 
 
Participation policy: grading rubric for class participation 
 
 
Constructive and informed engagement by all students is crucial to the success of this class (and for 
your own learning enjoyment!). To encourage such engagement, this seminar has a high participation 
component: 20% of your final grade.   
 
Constructive engagement is not only (not even primarily!) about talking a lot. Rather, the focus is on 
bringing thoughtful reactions to the readings to class, about listening to others, and being a constructive 
“citizen” of the class.  
 
Every class, I will make a note of your participation according to the following general guideline: 
   

-‐ Unexplained absence: 0 points. 
-‐ Present in class but disengaged (e.g. texting in class, focused on laptop rather than 

discussion): 1 point. 
-‐ Present in class, attentive, answers factual questions. Demonstrates evidence of having 

completed readings: 2 points. 
-‐ Contributes to class discussions by engaging with the discussion questions prepared by 

discussion leader, and/or by posing thoughtful clarifying questions regarding the readings: 3 
points. 

-‐ Contributes to class by bringing own interpretations and applications of the readings to the 
class, or by contributing relevant observations from other classes/own experience that 
enhance the discussion: 4 points. 

-‐ Furthers class discussions by directly engaging with and responding to discussion points 
made by other students or by summarizing the debate and/or pointing out areas of 
agreement/disagreement. May include posing new discussion questions that are debated by 
the class (but note, not everyone can do this every time and that is fine). 5 points.  
 

In addition, I reserve the right to dock points for late arrivals. Class starts at 7 minutes past the hour. 
 
These points will be averaged over the term and used as a guideline for assigning the final participation 
grade. Do not get caught up in trying to figure out exactly where you land each time: some topics will 
be more interesting to you than others, and not everyone can be the lead discussant every time! Your 
average participation will count. This rubric is not in addition to a usual assessment of participation. It 
is just a tool for making an assessment process that happens anyway more transparent for you. As a 
rule of thumb, an average above 3 will be in the B range, and an average above 4 will be in the A 
range.  
 
AEO accommodations 
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If you are registered with the Accessible Education Office, please let me know in the first two weeks of 
term. I will make any reasonable accommodations to support the learning needs of all students.
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Detailed schedule and required readings: 
 
September 3 
 
Introductory meeting, no assigned readings.  
 
 
Part I: The individual 
 
 1. Rationality (September 8) 
 
What does it mean to be rational? What is homo economicus? Which questions of human behavior can 
be (have been) approached through the lens of rationality? 
 
Smith, Adam. The Wealth of Nations (1982) [1776], New York, Penguin Books. Book I, Chapters 1 

and 2, Chapter 5 up to page 34, and Chapter 7 up to p.57. Available online at 
http://nrs.harvard.edu/urn-3:HUL.FIG:003625441  

 
Downs, Anthony. An Economic Theory of Democracy. New York: Harper, 1957, pp. 36-47. 
 
Simon, Herbert A. “A Behavioral Model of Rational Choice.” The Quarterly Journal of Economics 69, 

no. 1 (1959): 99–118. 
 
Becker, Gary. “The Economic Way of Looking at Life” Nobel Lecture, December 9, 1992. Available 

online at http://www.nobelprize.org/nobel_prizes/economic-sciences/laureates/1992/becker-
lecture.pdf  

 
Joseph Schumpeter, Capitalism, Socialism, and Democracy (HarperPerennial, 1976). “The Classical 

Doctrine”, pp.250-264 only. Available online at: http://nrs.harvard.edu/urn-
3:hul.ebook:NLIB_88213  

 
 
 2. Rethinking rationality (September 15) 
 
We will start exploring the limits of conscious thought: limited cognitive capacity necessitates the use 
of mental shortcuts. How does the widespread use of these shortcuts change our understanding of the 
rational individual? 
 
Jervis, Robert. “The Drunkard’s Search.” In Political Psychology, edited by John T Jost and Jim 

Sidanius, 259–270. New York: Psychology Press, 2004.  
 
Kahneman, Daniel. “A Perspective on Judgment and Choice: Mapping Bounded Rationality.” The 

American Psychologist 58, no. 9 (September 2003): 697–720. 
http://www.ncbi.nlm.nih.gov/pubmed/14584987. 
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West, Richard F, Russell J Meserve, and Keith E Stanovich. “Cognitive Sophistication Does Not 
Attenuate the Bias Blind Spot.” Journal of Personality and Social Psychology (June 4, 2012). 
http://www.ncbi.nlm.nih.gov/pubmed/22663351.  

 
Bastardi, A, and E Shafir. “On the Pursuit and Misuse of Useless Information.” Journal of Personality 

and Social Psychology 75, no. 1 (July 1998): 19–32. 
http://www.ncbi.nlm.nih.gov/pubmed/9686449 

 
 
 3. The extent of subconscious thought (September 22) 
 
How much of our mental life occurs on the subconscious level? How does our mind prioritize incoming 
information, and which pieces of it are sent for conscious processing? How much do we really know 
about our own mental processes? 
          
Bargh, J A, and T L Chartrand. “The Unbearable Automaticity of Being.” American Psychologist 54, 

no. 7 (1999): 462–479. 
 
Nisbett, R E, and Timothy D Wilson. “Telling More Than We Can Know: Verbal Reports on Mental 

Processes.” Psychological Review 84, no. 3 (1977): 231–258. 
 
Festinger, Leon, and James M Carlsmith. “Cognitive Consequences of Forced Compliance.” Journal of 

Abnormal and Social Psychology 58 (1959): 203–210. 
 
Wegner, Daniel M, and T P Wheatley. “Apparent Mental Causation: Sources of the Experience of 

Will.” American Psychologist 54, no. 7 (1999): 480–492. 
 
 

4. Morality and Emotions (September 29) 
 
Moving beyond calculated/rational actions, this week we will explore the importance of emotions and 
intuitive moral judgments. What are the sources of moral judgments? Why do we run up against the 
“it’s just like that” argument in moral debates? Do emotions play a useful role in decision-making or 
are they best disregarded and controlled?  
 
Marcus, George E. The Sentimental Citizen, Pennsylvania State University Press, 2002. Chapters 1, 4 

and 8. Available online at http://nrs.harvard.edu/urn-
3:hul.ebookbatch.PMUSE_batch:muse9780271052731 

 
Haidt, Jonathan. “The Emotional Dog and Its Rational Tail: A Social Intuitionist Approach to Moral 

Judgment.” Psychological Review 108, no. 4 (2001): 814–834. 
 
Uhlmann, Eric Luis, David A Pizarro, David Tannenbaum, and Peter H Ditto. “The Motivated Use of 

Moral Principles.” Judgment and Decision Making 4, no. 6 (2009): 479–491.  
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5. The importance of group memberships (October 6) 
 
What role do groups play in human reasoning and motivation? Why are stereotypes so common? How 
easily are groups formed and re-formed? What impact does group membership have on individual 
opinions and actions? 
 
Dubreuil, Benoit. Human Evolution and the Origins of Hierarchies. New York: Cambridge University 

Press, 2010. Chapter 4.  
 
Tajfel, Henri. “Experiments in Intergroup Discrimination,” Scientific American 1970. 
 
Cohen, Geoffrey L. “Party over Policy: The Dominating Impact of Group Influence on Political 

Beliefs.” Journal of Personality and Social Psychology 85, no. 5 (November 2003): 808–22. 
doi:10.1037/0022-3514.85.5.808. 

 
Shayo, Moses. “A Model of Social Identity with an Application to Political Economy: Nation, Class, 

and Redistribution.” American Political Science Review 103, no. 2 (2009): 147–174. 
doi:10.1017/S0003055409090194. 

 
 
October 13: Columbus Day, No class.  
 
 
Part II: Society 
 
  
 6. Human behavior in groups (October 20) 
 
How do social norms influence our understanding of what is appropriate, desirable or correct 
behavior? How do social norms change? How much influence can one individual have over social 
norms, and where does the influence of the individual end? 
 
Henrich, Joseph, Robert Boyd, Samuel Bowles, Colin Camerer, Ernst Fehr, Herbert Gintis, and 

Richard McElreath. “In Search of Homo Economicus  : Behavioral Experiments in 15 Small-
Scale Societies.” Economics and Social Behavior 91, no. 2 (2001): 73–78. 

 
Caplow, Theodore. “Rule Enforcement Without Visible Means: Christmas Gift Giving in 

Middletown.” American Journal of Sociology 89, no. 6 (1989): 1306–1323. 
 
Mackie, Gerry. “Ending Footbinding and Infibulation: A Convention Account.” American Sociological 

Review 61, no. 6 (1996): 999–1017. 
 
Asch, Solomon E. “Opinions and Social Pressure.” Scientific American 193, no. 5 (1955): 31–35. 
 
  
 7. Power (October 27) 
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What is power? We look at different ways of capturing this concept. What are the different ways in 
which power can manifest itself? How do we study the more invisible forms of power? What is the 
impact of power on individuals (the powerful as well as the powerless)? 
 
Gaventa, John. Power and Powerlessness: Quiescence and Rebellion in an Appalachian Valley. 

Urbana, University of Illinois Press, 1980. Chapters 1-4. 
 
Bachrach, Peter, and Morton S. Baratz. “Two Faces of Power.” The American Political Science 

Review 56, no. 4 (1962): 947–952. 
 
Galinsky, Adam D.; Magee, Joe C.; Gruenfeld, Deborah H; Whitson, Jennifer A.; Liljenquist, Katie A., 

“Power reduces the press of the situation: Implications for creativity, conformity, and 
dissonance.” Journal of Personality and Social Psychology, Vol 95(6), Dec 2008, 1450-1466. 
doi: 10.1037/a0012633 

 
Guinote, Ana. “Power Affects Basic Cognition: Increased Attentional Inhibition and Flexibility.” 

Journal of Experimental Social Psychology 43, no. 5 (September 2007): 685–697. 
doi:10.1016/j.jesp.2006.06.008. 

 
 
 8. Social class, economic behavior and hierarchies (November 3) 
 
What impact does socio-economic position have on our psychology? Do certain types of behaviors 
cause poverty, or is it poverty that causes these behaviors? What psychological mechanisms do we use 
to make intuitive sense of poverty?  
 
Hall, Crystal C. “Behavioral Decision Research, Social Class, and Implications for Public Policy” Ch. 

9, pp.175-194 in Fiske, Susan T., and Hazel Rose Markus. Facing Social Class: How Societal 
Rank Influences Interaction. New York: Russell Sage Foundation, 2012. 

 
Shah, A. K., S. Mullainathan, and E. Shafir. “Some Consequences of Having Too Little.” Science 338, 

no. 6107 (November 1, 2012): 682–685. 
http://www.sciencemag.org/cgi/doi/10.1126/science.1222426.  

 
Anderson, Cameron, Robb Willer, Gavin J Kilduff, and Courtney E Brown. “The Origins of 

Deference: When Do People Prefer Lower Status?” Journal of Personality and Social 
Psychology 102, no. 5 (February 27, 2012): 1077–1088. 
http://www.ncbi.nlm.nih.gov/pubmed/22369047.  

 
Kay, Aaron C, and John T Jost. “Complementary Justice: Effects of ‘Poor but Happy’ and ‘Poor but 

Honest’ Stereotype Exemplars on System Justification and Implicit Activation of the Justice 
Motive.” Journal of Personality and Social Psychology 85, no. 5 (November 2003): 823–37. 
http://www.ncbi.nlm.nih.gov/pubmed/14599247. 

 
Optional reading: McMillan Cottom, Tressie. The Logic of Stupid Poor People, Blog Post, 2013.10.29 
(http://tressiemc.com/2013/10/29/the-logic-of-stupid-poor-people/) 
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 9. Race (November 10) 
 
Is it possible to not hold racist associations in a racist society? Is racism in general unavoidable? 
What are the consequences of racial stereotypes (for targets and for those who hold the stereotypes)? 
What can be done about racial divides, and how do we best conceptualize a race-neutral society? 
 
Devine, Patricia G. “Stereotypes and Prejudice: Their Automatic and Controlled Components.” Journal 

of Personality and Social Psychology 56, no. 1 (1989): 5–18.  
 
Kurzban, R, John Tooby, and Lena Cosmides. “Can Race Be Erased? Coalitional Computation and 

Social Categorization.” Proceedings of the National Academy of Science 98, no. 26 (2001): 
15387–15392.  

 
Mendelberg, Tali. The Race Card. Princeton: Princeton University Press, 2001. Chapters 1, 4 and 7. 

Recommended: Chapters 5, 6. 
 
Correll, Joshua, Bernadette Park, and Charles M Judd. “The Influence of Stereotypes on Decisions to 

Shoot” European Journal of Social Psychology, May (2007): 1102–1117.  
 
Optional:  
Appel, Markus. “Anti-Immigrant Propaganda by Radical Right Parties and the Intellectual 

Performance of Adolescents.” Political Psychology (July 18, 2012). 
http://doi.wiley.com/10.1111/j.1467-9221.2012.00902.x. 

 
Additional assignment: take at least two IAT tests, one of them for race attitudes, at 
https://implicit.harvard.edu/implicit/ Sharing your results will be voluntary. 
 
 
 10. Gender (November 17) 
 
We will a) compare evolutionary and social explanations for gender differences in sexual behavior, 
and b) look at stereotype threat and female performance in math and science. What messages does 
society send about appropriate behavior for women, and what are the consequences? How do we 
overcome the effects of implicit bias and stereotype threat?  
 
Buss, David M, and David P Schmitt. “Sexual Strategies Theory: A Contextual Evolutionary Analysis 

of Human Mating.” Psychological Review 100, no. 2 (1993): 204–232. 
 
Conley, T. D., A. C. Moors, J. L. Matsick, A. Ziegler, and B. A. Valentine. “Women, Men, and the 

Bedroom: Methodological and Conceptual Insights That Narrow, Reframe, and Eliminate 
Gender Differences in Sexuality.” Current Directions in Psychological Science 20, no. 5 
(October 5, 2011): 296–300. http://cdp.sagepub.com/lookup/doi/10.1177/0963721411418467. 

 
Rydell, Robert J. “The Effect of Negative Performance Stereotypes on Learning.” Journal of 

Personality and Social Psychology 99, no. 6 (2010). 
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Hyde, Janet S, and Janet E Mertz. “Gender, Culture, and Mathematics Performance.” Proceedings of 
the National Academy of Science 106, no. 22 (2009): 8801–8807. 

 
Moss-Racusin, C. a., J. F. Dovidio, V. L. Brescoll, M. J. Graham, and J. Handelsman. “Science 

Faculty’s Subtle Gender Biases Favor Male Students.” Proceedings of the National Academy of 
Sciences (September 17, 2012). doi:10.1073/pnas.1211286109. 

 
Optional reading:  
Miyake, Akira, Lauren E Kost-Smith, Noah D Finkelstein, Steven J Pollock, Geoffrey L Cohen, and 

Tiffany A Ito. “Reducing the Gender Achievement Gap in College Science: a Classroom Study of 
Values Affirmation.” Science (New York, N.Y.) 330, no. 6008 (November 2010): 1234–7. 
doi:10.1126/science.1195996. 

 
 
Democratic interlude: the students will collectively select 2 of the following 4 topics, to be covered 
in the last two weeks of term. 
  
 
 11. University life and career selection 
 
Is university life structured so that it benefits some students over others? What consequences does our 
choice (allocation) of college and dorm have for our political beliefs? Does college make you more 
liberal? How do our chosen majors (careers) affect us?   
 
Sidanius, Jim, Shana Levin, Colette van Laar, and David O. Sears. The Diversity Challenge: Social 

identity and intergroup relations on the college campus. New York: Russell Sage Foundation. 
2008. Chapters 4-5. 

 
Siegel, A E, and S Siegel. “Reference Groups, Membership Groups, and Attitude Change.” The 

Journal of Abnormal and Social Psychology, 1957, 55, 360-364. 
 
Haley, H., and J. Sidanius. “Person-Organization Congruence and the Maintenance of Group-Based 

Social Hierarchy: A Social Dominance Perspective.” Group Processes & Intergroup Relations 8, 
no. 2 (April 12, 2005): 187–203. doi:10.1177/1368430205051067. 

 
In addition, read at least one of the following two:  
 
Stephens, Nicole M, Stephanie a Fryberg, Hazel Rose Markus, Camille S Johnson, and Rebecca 

Covarrubias. “Unseen Disadvantage: How American Universities’ Focus on Independence 
Undermines the Academic Performance of First-Generation College Students.” Journal of 
Personality and Social Psychology 102, no. 6 (March 5, 2012): 1178–1197. 
http://www.ncbi.nlm.nih.gov/pubmed/22390227. 

 
Johnson, Sarah E, Jennifer a Richeson, and Eli J Finkel. “Middle Class and Marginal? Socioeconomic 

Status, Stigma, and Self-regulation at an Elite University.” Journal of Personality and Social 
Psychology 100, no. 5 (May 2011): 838–52. http://www.ncbi.nlm.nih.gov/pubmed/21280968. 
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 12. Political attitudes 1: democracy, authoritarianism and protest.  
 
How do authoritarian regimes endure? We take a limited, psychology-informed and individual-level 
look at this question. Who (acts as if they) support a non-democratic regime and why? What 
determines individual participation in dangerous political activity such as anti-regime protests? Why 
are revolutions so unexpected? 
 
Darden, Keith, and Anna Grzymala Busse. “The Great Divide: Literacy, Nationalism, and Communist 

Collapse.” World Politics 59, no. 1 (2006): 83–115.  
 
Kuran, Timur. “Now Out of Never: The Element of Surprise in the Eastern European Revolutions of 

1989.” World Politics 44, no. 1 (1991): 7–48. 
 
King, Gary, Jennifer Pan, and Margaret E Roberts. “How Censorship in China Allows Government 

Criticism but Silences Collective Expression.” American Political Science Review 107, no. 2 
(2013): 326–343. doi:10.1017/S0003055413000014. 

 
Inglehart, Ronald, and Christian Welzel. Modernization, Cultural Change, and Democracy: The 

Human Development Sequence. Cambridge: Cambridge University Press, 2005. Chapters 1-2. 
 
 
 13. Political attitudes 2: partisanship, public opinion, and groups in politics. 
 
How do political ingroups and outgroups form? What is the impact of the political structure on our 
perceptions of allies and enemies? How do we form perceptions of political events, policies and 
partisans? 
 
Posner, Daniel N. “The Political Salience of Cultural Difference: Why Chewas and Tumbukas Are 

Allies in Zambia and Adversaries in Malawi.” American Political Science Review 98, no. 4 
(2004): 529–545. 

 
Iyengar, S., G. Sood, and Y. Lelkes. “Affect, Not Ideology: A Social Identity Perspective on 

Polarization.” Public Opinion Quarterly 76, no. 3 (September 17, 2012): 405–431. 
doi:10.1093/poq/nfs038. 

 
Frenda, Steven J, Eric D Knowles, William Saletan, The Slate, Group Washington, and Elizabeth 

Loftus. “False Memories of Fabricated Political Events.” Journal of Experimental Social 
Psychology 49 (2013): 280–286. 

 
Petersen, Michael Bang, Rune Slothuus, Rune Stubager, and Lise Togeby. “Deservingness Versus 

Values in Public Opinion on Welfare: The Automaticity of the Deservingness Heuristic.” 
European Journal of Political Research 50, no. 1 (January 01, 2011): 24–52. doi:10.1111/j.1475-
6765.2010.01923.x. 
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Also review (from earlier in the term): Cohen, Geoffrey L. “Party over Policy: The Dominating Impact 
of Group Influence on Political Beliefs.” Journal of Personality and Social Psychology 85, no. 5 
(November 2003): 808–22. doi:10.1037/0022-3514.85.5.808. 

 
 
Optional:  
 
Bullock, John G. “Elite Influence on Public Opinion in an Informed Electorate.” American Political 

Science Review 105, no. 03 (August 25, 2011): 496–515. doi:10.1017/S0003055411000165. 
 
Paluck, Elizabeth Levy. “Reducing Intergroup Prejudice and Conflict Using the Media: a Field 

Experiment in Rwanda.” Journal of Personality and Social Psychology 96, no. 3 (March 2009): 
574–87. http://www.ncbi.nlm.nih.gov/pubmed/19254104. 

 
 
 
 14. The origins of evil – with a twist 
 
This class will address the classic question of who commits evil acts and why. We will look at the 
traditional obedience studies, but will take a step further and apply the insights from these experiments 
to the actions of large companies today. How do large social institutions (political or market-based) 
commit atrocities / violate the social trust we place in them? What parallels can be drawn between 
polities and companies? What is the role of individual accomplices (or whistle-blowers) in such 
systems? 
 
Milgram, Stanley. “Behavioral Study of Obedience.” Journal of Abnormal and Social Psychology 67, 

no. 4 (1963): 371–378. 
 
Zimbardo, P G. “The Psychology of Evil: A Situationist Perspective on Recruiting Good People to 

Engage in Anti-social Acts.” Japanese Journal of Social Psychology 11, no. 2 (1998): 125–133. 
 
Darley, John M, and Bibb Latané. “Bystander Intervention in Emergencies: Diffusion of 

Responsibility.” Journal of Personality and Social Psychology 8, no. 4 (1968): 377–383. 
 
Brief, Arthur P, Robert T Buttram, and Janet M Dukerich. “Collective Corruption in the Corporate 

World: Toward a Process Model.” edited by M E Turner, pp.471–499, 2001. 
 
Optional reading: Ludlow, Peter “The Banality of Systemic Evil”, New York Times 2013.09.15 
(http://opinionator.blogs.nytimes.com/2013/09/15/the-banality-of-systemic-evil/) 


